S.W.I.M. models for working with Youth and Teens
Permissive Communication Social Behavior Assertive
Model Model Discipline Modification Discipline
(minimum) (preferred) (preferred) (if needed) (emergency only)
Being Present Non-Directive Questions Directive Physical
Being an Example Statements Dialogue Statement Intervention
CHILD (adult) CHILD/adult CHILD/ADULT child/ADULT  ADULT (child)

Internal control

Actively observes,
leads by doing same

Mostly internal

Note facts,
makes observations

Internal/external

Asks questions,
shares insights

Mostly external

Provides incentives,
right and wrong

External control

Reacts to child, must
be present to win

Natural Natural/Social Social/Logical Promise/ Reward/
Consequences Consequences Consequences Threat Punishment
(watches) "You look like you're "What will happen "If you do x, (acts to stop
trying to do x." if you do x?" then I'll do q." unwanted behavior)

(models desired
behavior)

(models putting on
sunscreen)

(personally reacts,
gets out of the sun)

"When you do x,
then y happens."

"It's going to be sunny at
the beach."

"You're skin looks pink.
You might get sunburned
if you stay out longer."

"What would happen
if you did z?"

"What do you think you'l
need for the beach?"

"If you get sunburned,
I'll ask you to get out of you won’t be allowed to sleeping child who is
the sun, under shelter.”

"l need you to do z."

"l need you to put on
sunscreen first."

"If you get sunburned,

be out on the beach.”

(punishes bad,
rewards good)

(keeps child from
getting hit by bus)

(wakes or covers

out in the sun)

Primary Developmental Issues are additive and require balance

I can hope Trust versus/and  Mistrust 0+ years
verses I should fear
I can decide Autonomy versus/and Doubt 1+ years
verses I should ask
I can imagine Initiative  versus/and  Guilt 3+ years
verses I should forget
I can function Industry versus/and Inferiority 7+ years
verses I shouldn’t try
I can be Identity versus/and Role Confusion 12+ years
verses I don’t know
what I should be
I can care Intimacy versus/and Isolation 20+ years
verses I shouldn’t care
I can matter Generativity versus/and  Stagnation 30+ years
verses I should give up
I can accept Integrity versus/and  Despair 50+ years

verses I should regret

We work toward creating positive growing experiences for our youth, teens, and adults. We encourage internal
decision-making instead of external discipline, and problem-solving skills in addition to problem-coping skills.

Adapted from presentations by Pamela C. Phelps, Ph.D., The Creative Center for Childhood Research and Training, Inc. www.cccrt.org
Based on concepts from Erik H. Erikson, Alfred Adler, and other leading educators and psychologists. Dr. Phelps has served as the Director of the Youth Camp at the Mountain,
as SUUSI Youth Program Director, as President of the Board of SUUSI, and as Chair of the Florida Governor's Committee on Children and the Family.

S.W.1.M. is the Southeast Unitarian Universalist Winter Institute, Inc., in Miami, a Not-for-Profit Florida Corporation www.swimuu.org
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Childhood & Community: Why do this training?
SWIM Youth & Teen Staff Training

Pepi Acebo
Director of S.W.LM. 2004 & 2005

Southeast Unitarian Universalist Winter Institute, Inc., in"Miamji

+ Recognize where our goals and
+ Capitalize on failures to create

Based on Raising A R ible Child by Dr. Don Dink aor. \]| i -
Gary D. McKay of the Alfred Adler M;m.’.'u'n}’ Gricago + Set ourselves up to win (short

thods diverge

\\‘te\l\'\m)

2

Adapted from presentations by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc. (cccrtol

Also based on Childhood and Sodiety by Erik H. Erikson

What is a successful youth, To have a successful youth,
teen or adult program at SWIM? teen, or adult experience...
« Supports a positive experience for all invalved, ¢ We supports ourshared UU valyes in four| ways:
youth, teens, & aduits - leaders| & participants + 1) Respond to H
« Supports the process of\becoming a healthy, « with an understandin: ild & adult development
mature, and socially engaged individual + 2) Promote Equitable Re
« Supports a future in the commumijty « balancing power across a continjum of approaches

o Supports a future in society at large « 3) Teach Useful Insights

« Supports our shared values in Tour wa\y‘g;\ ‘ + such as life coping skills and cfitical\problem solving ‘
« 4) Encourage Participants a

* Your goals, their goals, and working to reanth{
3 4

1) Responds to Human' Needs 2) Promotes Equitable/Relation

o seeks to understand and address develoanentaI + based on mutu i nd adult
issues (instead of pressing behavior) + supports mutual ildren

¢ helps parents and lea use consistent + encourages mutual respect between adults

o shows firmness (showing ones \own self-respect)
« shows kindness (showing respect.for others)

+ not based on “arbitrary” power i i€ ﬁ

5 6

# helps kids and teens to understand themselves
and their relationships in, and to, \society at large

« connects this reality to the pasr and{h‘é{uure
+ provides positive choices to meet

SWIM Training 1
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3) Teaches Useful Insights 4) Encourages Everyo

« reveals naturaland logical consequences ¢ communicates respect, love, and support
« avoids arbitrary rewards and punishments + encourage the process and the [child as a person
+ does not harness envy, (instead of focusing praise on the end product)

¢ addresses the need for verbal and nonverpal acts

een, young to show that adults and peers

elementary-aged child, pre-teen;

adult and adult to develop responsibility, self- « refuses to moralize, compare, retaliate, or| belittle
discipline, and discerning judgTu eni\\\ + sets everyone up to win ‘
+ clear and reasonable (fair) exp i

il

&I’wo

Understand Human Needs: What are human needs?
Child & Adult Development Models

Pepi Acebo
Director of S.W.LM. 2004 & 2005

Southeast Unitarian Universalist Winter Institute,

+ Psychoanalysis:The world according to Freud
« Dreams, unconsciqus symbols, guide the good Dr.
+ Behaviorism: The world~according to Skinner
+ Believe only what you obs:
& Neo-Freudian: Erikson meets a
+ How do differences in society aff

¢ Humanistic: Maslow’s Hierarchy of Needs]
« How to we reach our ideals? Look to great people
# You can choose to be a great person

e and measure

Adapted from presentations by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc. (

Also based on Childhood and Sodiety by Erik H. Erikson

Psychoanalysis: Behaviorism:
How do we think? How do we respond?
/ Behavior  Behavior Behavior Behavior
v ¥

Superego Parent Experience | Should do
Vv Vv

v
\ \ Positive Negative Variable
Ego> | Adulp> Do ob do not Stimulus Stimulus Sti Stmlulus

A () ) [ A [
1d Child Possibil’ities Want to do Repeat  Risk Repeat Try Repeat \\More Repeat
Behavior Behavior Behavijor Behavior
Based on the work of Sigmund Freud, as discussed by Erik H. Erikson, Childhood and iety, 2nd Edh Based on the work of Sigmund Freud, as discussed by Erik H. Erikson, Childhood and iety, 2nd Edh
Parent, Adult, Child analogy from Eric Beme, as discussed by Thomas A. Harris, MD, I'm |OK—Yotze_OK. 11 Parent, Adult, Child analogy from Eric Beme, as discussed by Thomas A. Harris, MD, I'm |OK—Yotze_OK. 12

SWIM Training 2
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Neo-Freudian:
Childhood and Society

o Erik H. Erikson ickness
to the study of wellness under di rms

+ Erikson observes common developmental issues
and how different child trainin

Erikson’s Theories

Adapted from Erik H. Erikson, Childhood and Society, 2nd Edition. 13

o Child behaviorshare precursors of adult be
o Adults sidestep de

« Not about the end pr

+ Seek a break, release fro als (“cath

« Play has a critical function for children
« Prepare for the process of li
« Test their understanding, process i

haviors
play

arsis”)

t\ii\ikglorld

« Each Positive Trait acquired needs its o

Adapted from Erik H. Erikson, Childhood and Society, 2nd Edition.

Erikson's First Stage:
Basic Trust vs Basic Mistrust

es “I should fear”
(Oral) Development

+ “I can hope” ver
o Critical during Sens
+ 0-1 years of age

o Strength and Virtue: Drive and
« Institutional parallels with religion r

Erikson’s Second Stage:
Autonomy vs Shame and D¢

hospitality, hospice care, nursi‘{ng, social service

Adapted from Erik H. Erikson, Childhood and Society, 2nd Edition. 15

+ “I can decide” verses “l should ask”
o Critical during Muscular Development (An
+ 1-3 years of age

Adapted from Erik H. Erikson, Childhood and Society, 2nd Edition.

Erikson’s Third Stage:
Initiative vs Guilt

+ “I can imagine forget about”
o Critical during Locomotor Development (Genital)
+ 3-6 years of age

o Strength and Virtue: Direction and. Purpose

Erikson’s Fourth Stage:
Industry vs Inferiority

« Institutional parallels: economijc o
exploration, public performan 4e

Adapted from Erik H. Erikson, Childhood and Society, 2nd Edition. 17

SWIM Training

+ “I can function
o Critical during Prim
o 7-11 years of age

o Strength and Virtue: Method an
« Institutional parallels: technology,

<y)

ence

Adapted from Erik H. Erikson, Childhood and Society, 2nd Edition.
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Erikson’s Fifth Stage: Erikson’s Sixth Stage:
Identity vs Role Confusion Intimacy vs Isolation

“1 shouldn't
early Adulthood

“I don’t know what I should be” ¢ “l can care” ve
Puberty) # A critical issue duri
* 20-35+ years of age

+ “I can be” vers
o Critical during Ado|
+ 12-20+ years of age

o Strength and Virtue: Devotion and. Fidelity o Strength and Virtue: Affiliation and Love

« Institutional parallels: relation
marriage, alliances

« Institutional parallels: class, g

Adapted from Erik H. Erikson, Childhood and Society, 2nd Edition. 19 Adapted from Erik H. Erikson, Childhood and Society, 2nd Edition. 20

Erikson's Seventh Stage: Erikson's Eighth Stage:
Generativity vs Stagnation Ego Integrity vs Despai

ive up” + “I can accept” verses “I should regret”
o Critical for Seniors

¢ “I can matter” verses “l should
o Critical during Adu

* 30-55+ years of age * 50+ years of age

o Strength and Virtue: Production and Care « Strength and Virtue: Renunciatioh.and Wisdom
« Institutional parallels: art, educati s « Institutional parallels: history, phi k
TJ storytelling, sermonizing
Adapted from Erik H. Erikson, Childhood and Society, 2nd Edition. 21 Adapted from Erik H. Erikson, Childhood and Society, 2nd Edition. 22
Summary of Erikson’s Ego Stages: Humanistic Psychology:
Child & Adult Development How to we realize our dreams?
versus Mistryist o yrs Virtue
Autonomy™_ versus  Doult 1 yrs Kivernn gy, tecion esQie] Sty

Actualization

Initiative Guilt] 3-6 yrs
Fulfil

verses | should forget

1 can function Industry versus. Inferigrity 7-11 yrs Respect
Success, affirmation, overcoming shame
Identity versus Role Copfusion  12-20+yrs
Love
be
can care Intimacy versus Isolation 20-35+yrs. Belomging, acceptance, vercoming kolation

verses | shouldn't care ~ Secu "ty Ny

1 can matter Generativity versus. Stagnation 3055+ yrs Shelter, Safety, overcoming threat ~
verses | should give up Ny RNy

. 3 Body >

1 can accept Integrity versus. Despair 50 yrs
verses | should regret Air, Water, Food, Wamnth, Pleasure, overcoming pain
Adapted from Erik H. Erikson, Childhood and Society, 2nd Edition. 23 Maslow’s Hierarchy of Needs, based on the work of Abraham Maslow, Toward a Psychglogy of-Being 24

SWIM Training 4
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Build Successful Experiences: How to we realize our dreams?
Using Communjty Buildjng Models :

Pepi Acebo
Director of S.W.LM. 2004 & 2005

Southeast Unitarian Universalist Winter Institute, Inc., in Miami

o Respect
Based on Deep Fun, edited by Sienna Baskin, YRUU Youth Program Specjalist Success, affirmation, overcoming shame
with material by Jennifer Wartin and Galen Moore Love

adapted from Building Cgmmunity in Youth Groups by Denny Rydberg || Belonging, acceptance, overcoming isolation

The Creative Center for ghildhood Research & Training, Inc. (cccrt.org) Shelter, Safety, overcoming threat
based on Childhood asid Society by Erik H. Erikson and

Toward a Psychology of Being by Abraham Maslow Body
Ait, Water, Food, Wamnth, Pleasure, overcoming pain
[ Maslow's Hierarchy of Needs, based on the work of Abraham Maslow, Toward a Psychglogy ofeing 26
o

Additional material from gresentations by Pamela C. Phelps, Ph.D. \(L Security
|

How to we create, develop, or Deep Fun Building Commgunit
facilitate a sense\of community? Step One: Bonding

# Chance — just b ldck and'\circymstance + Break down the dli i exist
success wilkrise above failures o Establish a relatiopiship of tr
+ Divine interventidn — guidance from above « A problem-solving task or othek activity that
# Trial and error / sooner or later we get it righ requires group, i ide can
o Infrastructurg support — fertile soil, rajn, sun| & DNA

+ Intentional/planning and effort — plajkand insights,
building agf intentional community with Deep™ un ‘

¢ Natural selection

=

Pepi Acebo Adapted by Jehni n-and-Gah . iding o
27 Found in Deep Fun, edited by Sienna Baskin, YRUU Youth Program Spedalist
Deep Fun Building Commgunit Deep Fun Building Commgunit

Step Two: Opening Up Step Three: Affirming

« Share non-threatening are + ENCOURAGING eacly other through affirmation
« If one person percgives that ther is genuinely & Many reclusives bgcome acti “%f the
interested in her/or his story, then trust wijll group when they/realize others\care about them

develop between the two

« After Opening Yp, people need iti edback
+ Flexible, so that people can share to whatever before they will consider sharing

degree theyfeel comfortable o Leaders are/an integral part of the cammunity

# Individuals discover that they are not strange but building process and need affirmation, to|
wonderfdl and the group accepts and loyes-them

Adapted by Jefini fin-and-Got iding ity-inYotth Denny Rydberg Adapted by Jefini fn-and-Gak £ iding iy-in-Yotth
Found in Deep Fun, edited by Sienna Baskin, YRUU Youth Program Spedialist 29 Found in Deep Fun, edited by Sienna Baskin, YRUU Youth Program Spedialist

SWIM Training 5
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Deep Fun Building Commgunit Deep Fun Building Commgunit
Step Four: Stretching Step Five: Deeper/Sharing, Goals

« Difficulties can atise/naturally or can be provided « At this stage, individtals share deeply with one

« Stretching exercis¢s can reap\many benefjts as another and set ggals that requi istence
individuals move/beyond their ¢comfort levels and o People can express their visions of the future and
become aware 6f opportunities for growth present strugglés

+ Individuals cafinot merely say they\care for one + Group gives sipport and encouragement
another othgr; they must actively show it « The group holds the individual accountable

+ Not all of a person’s thoughts are app iipm\i\ate to
share in/a group setting

Adapted by Jefini -G £ iding

Adapted by iding iy
Found in Deep Fun, edited by Sienna Baskin, YRUU Youth Program Specialst

Found in Deep Fun, edited by Sienna Baskin, YRUU Youth Program Specialst

Deep Fun Building Commgunit Deep Fun Building Commgunit
Action: Beyond the Five/Steps Five Steps and more...

ssential + Step One: Bondi
ly the « Step Two: Opening Up
i o Step Three: Affirhing
unity, o Step Four: Stretching

ith

o Step Five: Deéper Sharing & Goal

their peers in a non-programmed
o Action: the/Shared Experience Conti

+ Group meynbers will also be ready to set_
accompli$h other goals with a united effot.

Adapted by Jefini fin-and-Got iding iy-in-Yotth Denny Rydberg Adapted by Jefini fn-and-Got £ iding iy-in-Yotth
Found in Deep Fun, edited by Sienna Baskin, YRUU Youth Program Spedialist 33 Found in Deep Fun, edited by Sienna Baskin, YRUU Youth Program Spedialist

il

What Parallels do you see? X\F

Ego Stages vs Community Stage Understand Human Needs:
Recognizing Causes of Misbehavior

Individual in Community st vs Migtrust 0-] yrs
Bonding Autonomy vs Doubt 13 yrs .
Pepi Acebo
Opening Up Initigtive vs Guilt 3-gyrs Director of S.W.L.M. 2004 & 2005
—_— P Southeast Unitarian Universalist Winter Institute,
Affirming Inddstry vs Inferiority 7-11 yrs
) } ) Adapted from presentations by Pamela C. Phelps, Ph.D.
tretchi I1dgnti Role f 12720
Stretching }4 ity vs Role Confusion > +yrs The Creative Center for Childhood Research & Training, Inc. {
Deeper Sharing Intimacy vs Isolation 20135+ yrs
1ses1 shouldn't c
& Goal Setting Generativity vs Stagnation I can matter o5+ yrs
verses 1 hould gve up
(To Be Continyed) Integrity vs Despair 1 can accept 0 yrs
verses should regret
Pepi Acebo 35
4

SWIM Training 6
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Getting Needs Met:
Goals of child’s “Misb

avior

/4

Misbehavior: Attention Getting

¢ Attention, Pow

« What you do about the misbe
+ How the child responds to

Revenge, Display of Inadequacy

havior happens?

about

the misbehavior?

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

¢ ATTENTION:

« If your child has attention as/her goal, you will
and remind or coax her
orarily stop| the
he attenTon she

misbehavior, having receive
was seeking

« Later, the child may repeat tre ak&:«:r\mo re ‘
attention or choose another| tactic for attention

Adapted from presentation by Pamela C. Phelps, Ph.D.

The Creative Center for Childhood Research & Training, Inc (ccert.org) 38

Misbehavior: Attention

etting

Misbehavior: Power Struggle

¢ How to redirec

« When possible, i
attention

+ Refuse to be annoyed

« Avoid always giving attention
asking for it

ior:

avior that seeks

child is

« Be sure to give positive attertion hen

_your

child is not expecting it

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

¢ POWER:

ually provokes you to anger

has been challenged

+ You in turn will either try jhild do

what you want, or give in

« If you fight, he fights back and Yol
with the value of power

impress him

- . PR TR T \\\\\
« If you give in, he stops the vief

Adapted from presentation by Pamela C. Phelps, Ph.D.

The Creative Center for Childhood Research & Training, Inc (cccrt.org) a0

Misbehavior: Power Struggle

Misbehavior: Revenge

+ How to redirectPOWER struggles:
« Withdraw from the_conflict by refusing
or give in
« Don't allow yourself to become angry

« If possible, let the child expei
consequences of the misbehav

to fight

Adapted from presentation by Pamela C. Phelps, Ph.D.

The Creative Center for Childhood Research & Training, Inc (cccrt.org)

¢ REVENGE:
t even,
has been wronged

el emotionally hurt

by her attempt at revenge -
if she’s attacking you bodily
« If you then get angry and try to
likely to respond by seeking| more

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

SWIM Training
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Misbehavior: Revenge Misbehavior: Display of Inadequa

o DISPLAY OF IN
after revenge, it isn’t easy to « A child’s display

¢ How to redirec
« When your child

inadequacy encourages you

keep from feeling h to give up
+ But the cycle of revenge tan begin to subside + You feel despair
only when you avoid feeling hyrt - difficult as + You take no action because agree that the
that may be child isn’t capable and you don‘texpect him to
« Instead of trying to get even| wow\hl\uld trust be able to perform the task ; i ‘
and mutual respect + Therefore, there is no impro
Tr Creti o o Chldhocd Rt & ening In (cctors s Tr Creatio o o CHldhocd Research & Tening In (cctors 4

The Biting or Violent Child;
Misbehavior: Display of Inadequa Suggested Approach

+ How to redirect>displays of INADEQUACY: + A record shoul iting incidences
+ Remember that children whq display ¢ The adults invol nformation to
inadequacy are extremely discouraged evaluate the proble positive

intervention
« It's important not to give n such a child!

+ Avoid criticism

# The intervention should not'shame or punish the
child, but rather teach the child how to get his needs

met without using aggression

« Find any area of strength to EN RAGE

. . + Information concerning the following areas|shou
+ Focus on the child’s Sllghtesk eff&\ i be recorded and used in the evaluation of the
improvement situation
Adapted from presentation by Pamela C. Phelps, Ph.D. Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org) 45 The Creative Center for Childhood Research & Training, Inc (cccrt.org) 46

The Biting or Violent Child; The Biting or Violent Child;
Suggested Approach Help the child met her/his nee

e the adults involved
when (the biting occyrred?

+ Are the adults attentive and
involved with the chijldren?
here did the incident occur?
is\the biter?

+ What play materials
available for the dhildre
play with?

Are the play materials
developmentally appropriate
for the children?

with others
s conflict resolution skills
ness of body language
+ use of problem-solving language

¢ Language
+ Verbal Aggression
« Physical AggresFion ‘
hom + Passive

Adapted from presentation by Pamela C. Phelps, Ph.D. Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org) a7 The Creative Center for Childhood Research & Training, Inc (cccrt 48

*

*
-

Is there more than one of each .
kind of play material available? .
-

-

*

e of day?

*

What activity is in progress?
+ What is the group size?
+ What is the adult to child ratio?

Is the biterqungiy or tired?
Is th% biter under stiess at
2 ~

SWIM Training 8
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Encourage Better Choices: Teen and Youth Program Leade
Picking Your Discipline Model

+ Before you usediscipline, you need to have...

« Some goals
+ What are you trying t
+ Some methods
« How do you do what you do? t do you not do?
+ How do you succeed? How do de ith problems?
« Some reality check i
+ How do you address unintended conseque
+ How do you address your own needs?

Pepi Acebo
Director of S.W.LM. 2004 & 2005

Southeast Unitarian Universalist Winter Institute,

0? Why|are you here?

Adapted from presentations by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc. (

Also based on Childhood and Sodiety by Erik H. Erikson

ces?

Pepi Acebo 50
Leaders have many choices Permissive Discipline Model
« With behavior issues, you generally have choices + Being Present,
+ Absence, denial, ithdrawa + Goal: Encourage th
+ Acceptance, permissi ¢ Method: Actively observes, leads by doing
« Communicating facts and ebservations
+ Asking questions, prompting reflection o Adult does not direct or judge
« Offering inducements to chang havior + Adult “models” positive behavjor
« Physical Intervention ¢ Child makes own decisions
Adapted from presentation by Pamela C. Phelps, Ph.D.
Pepi Acebo 51 The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 52

Communication Discipline Mod Social Discipline Mod
+ Non-Directive ¢ Questions/Dia
# Goal: Allows child to.do the thi # Goal: Connect chil
¢ Method: Note facts, makes observations ¢ Method: Asks questions; insights

# Adult does not direct or judge
o Adult says, “Looks like...”

o Adult gives and receives informatj
& Adult says, “Why did... What if _.”

¢ Child controls behavior ¢ Child and Adult make decision tog}tker
Adapted from presentation by Pamela C. Phelps, Ph.D. Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 53 The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 54
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Behavior Modification Model

+ Directive State|
+ Goal: Modify behav
¢ Method: Promise/Warni

o Adult says, “I need... You need

« Adult provides incentives, right and wrong

Assertive Discipline Model

¢ Adult controls behavior

Adapted from presentation by Pamela C. Phelps, Ph.D.

« Physical Intervention
¢ Goal: Control behavi
¢ Method: Reward/Punis|

o Adult reacts to child, must be pr
« Adult says, “No soup for you!
o Adult is in charge

Adapted from presentation by Pamela C. Phelps, Ph.D.

The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 55
Discipline Continuum:
Who makes the decision
Adapted from presen
The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 57
Who makes the decisions?
Depends on how we intervene
« The least intrusive method that /works has the
greatest potential i ized learning
« Natural Consequenc
« Social Consequences
« Logical Consequences
« Promise or Threat
« Praise or Shame
+ Reward or Penalty =
Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 59

SWIM Training

The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 56
. T .
Discipline Continuum:
.
issi c i Social Discipli ehavior Assertive
Model Model odification piscipline
Being Present Non-Director Directive Physical
and Aware Statements tatements ntervention
Natural Natural / Social ~ Social / Logical ise / Fear Reward /
C C esires / Guilt Runishment
models options  “Looks lke...” “Why did..." "N soup for you!"
for behavior Just the facts. “What if...?"
CHILD (parent)  CHILD/parent  CHILD/PARENT thild/PARENT \1;\ ild) PARENT ‘
Intemal control  Mostly intemal  Internal/External prmal.Control
Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 58
« The democraticadult uses natural, social,|and
logical consequen rather than punishment
+ Punishment is not an-effective teaching method
« Traditional forms of p k invite ion in
one form or another
+ Natural Consequences are base the natural flow
of events and take place without interference
+ Adult may help child see natural consequence by
describing the cause and effect, showing options
Adapted from Discpline Without Tears by Dr. Rudolph Dreikurs and Pearl Cassel
The Alfred Adler Institute of Ontario (1972) 60

11/3/05
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Interventions:
Logical Consequences

Interventions:
Social Consequences

d by the child as logical f

# Logical consequences are an
attention-getting behavior

+ Not for use in a power struggle, as\they may

ctive respg

dult, but natural to the child

n nature

nsequences of behayior by

nse for

backfire

# To respond to power and reveTge, u\ﬂin\é‘!u[al

whenever possible

The Alfred Adler Institute of Ontario (1972)

# For displays of inadequacy, just use encouragement
Adapted from Disdpline Without Tears by Dr. Rudolph Dreikurs and Pearl Cassel
61

# Social consequences are not
not be given in anger

# Adult explains reaction (explains

er reactions

ehavior

ial consequences of behavior

d should

xplains

A

response behavior or absence [of behavi
child without blaming, shaming, or pr

o the

Surifg._

+ Does not use railroad spike when thumbt:

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (ccert.org)

+ A learning process + A judidal prgcess
+ Adult plays role of educator + Adult playg role of policeman, judge
+ Adultis understanding + Adultis ysually angry|

Adults .+

x

Adh beohi

Discipline Continuum:
Which models do you use? Wk

en?

1t tries—to
+—Adult triesto-be-

little emotional invo

+ Expresses the reality of
+ Are intrinsically related to the
misbehavior

+ Have no element of moral judgment

f a personal

arbitrary relation to the

+ Give the child a choice of his . vitably involved moral judgement
behavior and the results - choice to the child

+ Firm, but fair -

+ Show resped for the child - t, belittles or

+ Voice is calm and friendly demeans the child__

+ Are appropriate in a democratic * V°i‘%i5 loud and 3“9\1\
setting + Belongs-er ratic-setting
Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training Inc (cccrt.org) 63

issi C i Social Disciplis ehavior Assertive
Model Model odification Discipline
Being Present Non-Director estions Directive Physical
and Aware Statements Dial tatements ntervention
Natural Natural / Social ~ Social / Logical ise / Fear Reward /
C esires / Guilt Runishment

soup for you!"

models options. “Looks like...." “Why did...?" N
for behavior Just the facts. “What if...?"
CHILD (parent) CHILD/parent CHILD/PARENT

Intemal control Mostly internal  Internal/External

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

ild) PARENT

ernal.Control

64

il

Sessiotn\Six

Encourage Better Choices:
Picking Your Language

Winning Ways to Talk with

Yo

Children (and maybe evéen adults)

Pepi Acebo
Director of S.W.LM. 2004 & 2005

Southeast Unitarian Universalist Winter Institute,

Adapted from presentations by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc. (

Also based on Childhood and Sodiety by Erik H. Erikson

* &
0
g8
3 3
~ 3
- =
g 3
EE
8 8
m
Sw
,.
g a
3 s
3
o

*

Use door openers: “I see” “0f
“how about that” “really” “
Listen attentively

Use “you-messages” to reflect the child’s
Use more do’s than don’ts

Talk with (NOT AT) children
Use “1 " for your
Make simple requests l

* 4 6 6 0+ 0 0

Get the child’s attention before speaking to him

66

SWIM Training
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11/3/05

Winning Ways to Talk with Yo
Children (and maybe evéen adults)

Instead of Focusing on Praise
Try Giving Encouragement

+ Make important req

+ Communicate at eye lev

+ Say Please, Thank You, You'te Welcome to children

+ Try not to interrupt and scold children when they are telling you
their stories

+ Don't use unkind words which tear the c| down

+ Use kind words to encourage and build up tRe child

¢ Good communication helps children to devel fidence,

feelings of self-worth, and good relationships with others. It
makes life with them more pleasant now| and helps thefir-grow

into adults who have good feelings about themselves and others.
PUBLISHED BY UNIVERSITY OF FLORIDA
Cooperative Extension Senice—Institute of Food and Agriaultural Sciences 67

+ Look for opportunities to.give unconditional,

+ Does your comment extend or enrl

urself:

perception of his/herself?
« Does your comment extend their problem splving

and critical thinking skills?
Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc. (cccrt.org)

68

Praise Focuses On The/Product

Praise lowers expectations

express approval o irati (Brophy, (1981)
when a task or
deed is well done, or when“a task is completed

(Dreikurs et al, 1982)
& Educational research indicates:

+ When PRAISE is used as a conjmon xespons|
lower self-confidence and increase depends

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

& PRAISE can lead children to ha
expectations of success AT DIFFI
which in turn results in decrea
and performance intensity at tasks

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

70

Praise inhibits decision-making

False Praise Creates A xiety

« PRAISE, as commonly used, is like other forms of
reward, and disco es children from judging

# Once children receive ext wards such as
PRAISE they often focus mor rewards than the
behavior for which the rewards were given

« PRAISE may lead to dependency because children

come to rely on the authority figure to tell them what
is right or wrong, good or bad

Adapted from presentation by Pamela C. Phelps, Ph.D.

The Creative Center for Childhood Research & Training, Inc. (cccrt.org)

from the

attention

and continuously seek adult approval threy
smiling, talking, etc.

igh

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

72

SWIM Training
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Encouragement Does

ot

Judge

# Unlike praise, ENCOURAGEMEN
child’s work, measure the value o

o ENCOURAGEMENT gives specific feedback
+ ENCOURAGEMENT_ provides a positive recognition
that focuses on the thild’s EFFORTS or acknowledges
SPECIFIC ATTRIBUTE or S the child has

oes not judge the
childis work,

2h, 1

11/3/05

Encouragement Recognizes

or indicate the child’s status b

or-therwork

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

o ENCOURAGEMENT focuses on |

PROVEMENT OF

PROCESS instead of.evaluating finished product
# Instead of “I like the'way you cleaned your foom.”

you might say, “All the c
“Tell me how you got all the

+ ENCOURAGEMENT is ADULT INI
+ ENCOURAGEMENT generally takes'

TED
e in p

are fn their place.”
ys to fit on the shelf.”

or

rivate

¢ ENCOURAGING STATEMENTS ¢RE SI CE\RE,‘\direct

comments delivered with a natural voi

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (ccert.org)

74

Encouragement Doesn/t Compa

Encouragement Appreciates

particularly compari

failure and doubt
« Instead of, “I like the way you we

you might say, “I noticed that you

when she came to play today.”

¢ ENCOURAGEMENT avmds competition,

+ “You are the best cleaner.” Today? Tomorrow?
o ENCOURAGEMENT does NOJ set children |up for

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

o ENCOURAGEMENT helps children develop
appreciation of their own behaviors and
achievements, opens

+ “You must feel proud of
room yourself.”

+ “You look like you really liked leayning to pe
yourself.”

door for conversation
way you cleaned your

dal by

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

76

Winning Ways To Talk
with Teens and Adults

Sessiot\Seven

o Trust vs Mistrust, Autonomy
+ Community building stages apply

¢ Remember tha make their own

+ New or difficult situations may force adults and

Doubt, etc.

interactions

Dealing with Conflict
Picking Your Approach

# Adults and teens move back and fol

# Adults and teens will use the probl

——

6htmuously

g-and

Pepi Acebo

coping approaches that have worked in t\e\{
77

Pepi Acebo
Director of S.W.LM.

Also based on Childhood and Sodiety by Erik H. Erikson

SWIM Training

13



Pepi Acebo

11/3/05

Conflict:
It's a Part of Life!

Reactions to Conflict:
How do we deal with

onflict?

¢ Language
« Verbal Aggression

with others

s conflict resolution (skills
ness of body language
+ use of problem-solving language

« Physical AggresFion

+ Passive

Adapted from presentation by Pamela C. Phelps, Ph.D.

The Creative Center for Childhood Research & Training, |ncM 80

NON-CONSTRUCTIVE

PROBLEM SOLVING STYLES

I can hope versus Mistrgist 0-] yrs
verses 1 should fear
I can decide Autonomy versus. Doul 1-3yrs
verses 1 should ask
1 can imagine Initiative Guilt! 3-6 yrs
verses 1 should orget
1 can function Industry versus Inferigrity 7-11 yrs
verses 1 houldn't try
1 can be Identity versus fusion 12-20+ yrs
verses 1 don'tknow
‘what  should be
I can care Intimacy versus Isolation 20-35+yrs
verses I shouldn' care N
1 can matter Generativity versus Stagnation 30°85+ yrs
verses I should give up s
1 can accept Integrity versus. Despair 50 yrs
verses | should regret
Adapted from Erik H. Erikson, Childhood and Society, 2nd Edition. 79
# Avoiding —
« Intimidating — gotta problem|wit me?!
# Going for the Kill - Well, here’s al | hate about you
+ Diagnosing — You're just Saying thiat because...
+ Withholding — I'm taking my toys and going home!
+ Undermining — You're going to go Iqese everything if...
+ Double Binding — Damned if you do\.
« Betraying — Hey, everybody, \iste‘w to th}sf\
Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 81

+ Avoiding

+ Withdrawing; walking out; falling asleep; applying

+ Being a “pseudo-accommod
+ Diagnosing
# Character Analysis: telling the pthel

4 ~.
should feeling or think, what tﬁeir mutives-are, what
they should want ~

: apologizing prematurely
e problem seriously

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

82

NON-CONSTRUCTIVE

PROBLEM SOLVING STYLES

NON-CONSTRUCTIVE

PROBLEM SOLVING STYLES

+ Intimidating
+ Toe-to-toe confrontation
+ Attacking indirectly
« Carom fighting (“throwin
+ Going for the Kill
+ Hitting below the belt; using inti

ainst reljgion, sex, affiliations)
rap’| at your opponent)

knowledge;

acting to humiliate

s from ‘
tack

# Chain-reacting; throwing in the kitch sink
left field; unrelated issues to i \a

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

+ Double Bindin:
# Setting up a no-wi
# Setting up a deal witl
# Giving a rebuke for failur
+ Gimmee! Nothing is ever eno

+ Undermining

Situation (damned if yo|
0 attempt to fulfill y

u do...)
our part
a reward
g more

+ Deliberately ing or i
insecurities, anxiety, or depres
+ Keeping partner on edge, threa

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

84
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NON-CONSTRUCTIVE CONSTRUCTIVE
PROBLEM SOLVING STYLES PROBLEM SOLVING STYLES

+ Withholding

+ Withholding affextion, approva
materials things, privileges

+ Withholding anything which would give pleasure or
make life easier for the part
+ Betraying

+ Being a “Benedict Arnold”: not on ilin
the interest of the other party, but encouragi

+ Program discussions of problems at special times to avoid

, recognition,

Each partner fully expresses his/her own negative feelings
Each partner fully expresses his/hérown positive feelings

Each one replays partner’s arg t inher/his own words,
to be sure that she/he understands it

Entertain “feedback” (her/his evaluat:on ox{out\\lyehavior)

*
*
*
*

*

attacks from outsid + This means “chewing over” evaluatiopns of yourself before
accepting or rejecting them
Adapted from presentation by Pamela C. Phelps, Ph.D. Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 85 The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 86

CONSTRUCTIVE CONSTRUCTIVE
PROBLEM SOLVING STYLES PROBLEM SOLVING STYLES

em?) + Decide how eawlp the other r‘%lative to the problem

# Clearly define together the issue (what's the probl

+ Discover where the twi as where + Recognize a rant (sp ( without )
they differ and wait for it to subside;"don’t hook |in

« Each partner defines her/his “ ounds” areds of + Try to measure the discussion by comparing the learning

vulnerability

+ Determine how deeply each partner feals about his/her
stake in the discussion

yield of the discussion against the
Winners are those who learn more thanthey get hurt
Discuss the problem after thinking

* o

¢ This enables each to decide how mu an yie + Compare your opinions with each other after the [eftovers,
+ Offer correctional critiques of conduct - partners develop evasions, and unsettled issue .
positive suggestions for improvement for one another + Declare a discussion of the problem holiday/truce]
Adapted from presentation by Pamela C. Phelps, Ph.D. Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 87 The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 88
Conflict Resolution Strategjés: Conflict Resolution Strategjés:

Persuading Persuading

¢ When one chooses to use a persuasive strategy « If you are going-to attempt to use persuasion...
in conflict, one assumes that the other is « 1. Present both si
incorrect or ignorant and needs| to be changed in + 2. Present your favored viewpoint last

he relationship, « 3. Be for, not against
the organization or the individual + 4. Don't interrupt

& The persuader does not assume that he/she « 5. Don’t hurry to make your point

needs to change or that he/sh : + 6. Cover one point at a time
N + 7. Know your key points

think differently
H A + 8. Keep coming back to your key puints
« Only the listener is expected to change P 8 y VP
Adapted from presentation by Pamela C. Phelps, Ph.D. Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 89 The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 90
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Conflict Resolution Strategijés:
Persuading

+ Persuasive stra
of low trust

+ Persuasion works whe
The other is unclear about what
The other trusts your motives

You have prestige and competence in th
The other perceives your goals and his/he¥s to.be c

ther's eyes

ies will not work in situations

mpatible

Conflict Resolution Strategjés:
Compelling or Forcing

LR R AR AR

respected by you

The other perceives herself/himself to be ayﬁ&’ae\d or

*

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

The other does not have strong opinions on the }nlz

-

Compelling is the use

rce,
to oblige or
group wants done (or not do

+ People can not be compelled to
compelled to ACT a certain way

+ Most of the pelling that we exp
compelling through the use of physical force
the use of authority

at which col

pr

at another person or
ay, but they can be

in our day-to-day lives is not

mes through

+ Authority is the right that we give to a person or group-to make certain

decisions for us—because we can't all agree %

the long

+ In shortterm emergencies compelling may be called %bu
term compelling is caustic and rots out relati ips and\al

Adapted from presentation by Pamela C. Phelps, Ph.D.

Conflict Resolution Strategjés:
Compelling or Forcing

+ Compelling may be help to resolve conflict when:
Used infrequently
You or others are being thr
Your rights are being violated
You have tacit or explicit authority to.demand compliance
You can call in authority
The other believes you will use your authori

-

ened or are under attack

R R Y

There is inadequate time to work through the dj nces

All other means have failed <
Compli is easily eval d and can b ‘ | d proit tl
Important, unpopular courses of action mlLst be tak

Adapted from presentation by Pamela C. Phelps, Ph.D.

The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 93
Conflict Resolution Strategjés:
Avoid, Ignore, Accommodate, Fl
+ Misuse of avoi ccommodation,
and fleeing:
# 1. Procrastination
# 2. Saying “yes” and then hat following through
+ 3. Saying “yes” when you rea ant to say|“no”
# 4. Saying one thing and doing an
# 5. Using “supportive” strategies wl hould be
using collaboration, negotiatian, compelling, or
persuading (not owning your role in th blem)
Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 95

SWIM Training

The Creative Center for Childhood Research & Training Inc (cccrt.org) 92
Conflict Resolution Strategjés:
-
Avoid, Ignore, Accommodate, Fl

+ Avoidance — When one.avoids conflict one evades it or stays away from it.
One attempts to skirt it of

+ Ignoring — Ignoring a conflict ren’t going on.

+ Fleeing — Ignoring is the only passive strategy for dealing with conflict
Avoidance takes effort and attention hat is happening so it won't be
dealt with and so does fleeing. Fleeing is removing yourself from
the arena in which conflict might take place.

+ Accommodation — A person who is using an acco yle often
beli that the rel hip is more imp and will
therefore shrink from any confrontation that if
with the issue in order not to jeopardize the relationship. This-gan also be
“giving in.” This allows the status quo ante to stand rath¥ than thanging
the situation in any way.

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training Inc (cccrt.org) 9
Conflict Resolution Strategjés:
-
Avoid, Ignore, Accommodate, Fl

« Appropriate use-of avoidance, ignoring,

accommodation, and fleeing strategies:
+ When the cost of actually work through a
problem is greater than the value of having worked fit through
+ When individuals within the organizatign or rel hip are
particularly fragile and insecure
+ When people need time or “space” to coal™own
+ When there is conflict on many front:
+ When the differences are trivial or ir
relationship or the organizati
Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training Inc (cccrt.org) 926

11/3/05
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Conflict Resolution Strategjés:
Avoid, Ignore, Accommodat

e, Fl

o Other appropri
accommodation, and fleeing strategies:

+ When the patties in a conflict are unable or unwillin|
reconcile their differences or attempt to reconcile a
must continue to be in the same

*

When you don’t care about the relatio
interaction within it

When you are p less to affect cha

*

use of avoidance, ignoting,

g to
nd they

e \or to work tagether

uality of

when

Conflict Resolution Strategjés:
Avoid, Ignore, Accommodat

e, Fl

the other does not or will not resp

efforts

have been made to invite the other tg address\the i

jSues with

you and try to work them through

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

+ The most serious p

lict
strategies is that they don’t change anything... ‘L

+ When you choose to AVOIB, ACCOMMODATE, FLE
IGNORE, you are choosing to et things remain as

+ What is disrespectful, remains di

+ Avoiding says, “I have given up on
relationship at this point”

+ Usually organizations and people th;
strategies are depressed and remain |depres

, or
you

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (ccert.org)

Conflict Resolution Strategijés:
Collaboration

o This strategy fortesolving conflict is often touted

only the best strategy

en both

Conflict Resolution Strategijés:
Collaboration

parties are willing to work together for their
mutual success
« This strategy has the highest li od-0

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

¢ When you choo
following steps m

.

be carried out by all

-
S
3
=3
=
o
a
g
£
o
a
oa
©
-
5

Jointly define the problems or is:
Jointly identify shared interests
Jointly invent options for MUTUAL gain

to use collaboration, the

parties:

* o000
N o w s WD

Jointly agree on criteria for choosing among tl
Jointly choose an option or option:

jptions

+ 8. Jointly back up when mutual agreement break}\Q

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

own

100

Conflict Resolution Strategijés:
Collaboration

¢ Collaboration i

o Likely outcomes o

+ People will have high motivation to comply wit
joint decisions

« The quality of decisions is usuall
+ People’s problem-solving abilities ar

“win/win” strategy

h their

increased

Conflict Resolution Strategjés:
Bargaining or Negotiating

strengthened

« All the parties to the original confLict us
from it with a sense of satisf: and su

Il;w;\!k away

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

SWIM Training

u

+ Negotiation is a{sorta-win/sor
« This strategy is very simi
expectations of the parties a
conflict arena

« Instead of ki 1

negotiation will be trying to get as much
assuming that they will not get everything\
least they will get some of what they want, a

a-win” strategy
t that the

the

Ifilling to

get some of what they want.

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

102
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Conflict Resolution Strategjés:
Bargaining or Negotiating

while satisfying some of the n
bargainer brings to the table.

have

ds that the other

Conflict Resolution Strategjés:
Bargaining or Negotiating

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

+ When you should
+ When the issue or
« The prize is divisible or

+ When all the parties are willing to bargain

+ When you should not use bargaining.oy negotiating:

+ When there is a great power disparity.between

+ When the level of fear and perceptual
the other party, or about the situ
more of the parties

aded

parties
n about
h one or

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (ccert.org)

104

Conflict Resolution Strategijés:
Support

« This strategy should strengtl
the person with the problem
« It is the task of the supporter to hel
strong enough to deal with his or her

iculties

hat you
but that

empower

feel

Conflict Resolution Strategijés:
Support

without attempting to “fix” the problei
+ Use “open statements” - do not moralize,ad

forhim or her

judge, warn, order, negate, or bargain...
Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc. (cccrt.org)

¢ When should y:
+ When you have deci
+ When the other person it

*

When you don‘t believe the tension
motivated by the issues with which y

*
=
[
3
-
=
[-]
@
o
=]
=
=
=
o
-]
P
=
(]
2
@,
o
o
o
=
(]
=
=]
-

d who owns the problem
ringing to your relationship

the situation is

aling

g-19 come to
ftant to

you both (Building Trust)

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

106

Conflict Resolution Strategijés:
Support

+ Supported people are encourag
themselves

pt going

be responsible for

Conflict Resolution Strategjés:
Each Strategy Has A Place

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

SWIM Training

« If you want someone pick a di
a conflict, ask yourself how you ¢
that approach work for the oth

+ Allow people to pick their battles

en

uctive

roach to

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

108
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x\agﬁ - Winning Questions:

Setting Yourself Up For Stccess: Who is your Audience?
Planning for Your Participants

+ Know your participants expectations
+ Know your own expectations
+ Know your coworker’s expectations
« Why are they here?
+ What needs do they have?
+ What are your options/reso

Pepi Acebo
Director of S.W.LM. 2004 & 2005

Southeast Unitarian Universalist Winter Institute,

Adapted from presentations by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc. (

110

Winning Questions: Winning Questions:
What are your/their goals? How do we get there?
+ Having a positive experience with all involved, & We support ourshared goals in/four ways:
youth, teens, & adults - leaders| & participants + 1) Respond to Human Needs

nt? + Listen using g

+ 2) Promote Equitable Relationship
+ Balancing power across the conti

C?Pable' + 3) Teach Useful Insights

+ Having a sense of happiness and fulfillme
+ Having a sense of place in the community?

+ Becoming a better person? A m

m of people

self-actualized, and socially fulfill dividual? # Include physical skills, life skills, and problem sglving
o Through the process, becoming more capable of ‘ + 4) Encourage Participants and sta’ﬂ \h ‘
creating a more fulfilling future_i orld2 # Your goals, their goals, and working to reach them.
Adapted from presentation by Pamela C. Phelps, Ph.D. Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 111 The Creative Center for Childhood Research & Training, Inc. (cccrt.org) 112
Setting Yourself Up To Wiry: Promote a Range of Behayior:

Planning for All Age Groups Social Interaction During Play

gages in three kinds of play: + Unoccupied Behavior (Play Disruption)
# Children are not playing, but are engaged in
“unoccupied behavior,”

+ Young children

+ Onlooker Behavior
# Children watch other children
verbally interact, but do not join play.

« Solitary Social
# The child engages in play by hi m/herw{. '\I\’he\PIay is

totally independent. =

+ Microspheric (play with toys &
« Construction
# Fluid and Structured

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org) 13

Adapted Mildred Parten’s “Developmental Definitions For Social Interactions” 114
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Promote a Range of Behayior:
Social Interaction During Play

*

*

*

Parallel Social
# The child plays near others. The child is invglved in

her own play, but enjays the presence of others.
Associative Social
« Plays with others in a group,
but there is no planned purpose

Cooperative Social

share materials,
the play

# The child plays with other children. wgka\\goal or

" child

plan-and tnl\* rroles
PHIP -
Adapted Mildred Parten’s “Developmental Definitions For Social Interactions” v\ls

*

*

Blue construction paper with colored chalk, add milk in
vegetable trays to dip chalk into
+ 6 spaces
Mud box, table with c
3 spaces
Scrap paper, markers, crayons, scissors, paste

king pans and

+ 6 spaces
Shaving cream on two cookie sheets
+ add blue food coloring and sponges for icing

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

*

*

*

*

4
b 3 s, Ph.D,
e Creative Center for Childhood Res J&Trainingl

Gray tubs with blue rice, pouring and emptying
« same kinds of containers in each of 2 tubs: 2 spaces
Water table with blue food coloring, empty/fill
+ 3 of each kind of container in tub: 3 spaces
Blue play dough with alphabet cookie cutters

+ 4 spaces
Water table with blue food coloring, sand for bott
hales for micro-d tic play
3 spaces

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

11/3/05

and

*

*

*

*

Double-sided easel with 18” x 24” sheets of manila paper
and twelve colors of paint

+ 2 spaces

Dry erase markers on tile board
+ 2 spaces

Scrubbing with brushes on ramp
+ 4 spaces

Blue water painting with rollers
+ 4 spaces

Adapted from presentation by Pamela C. Phelps, Ph.D.
The Creative Center for Childhood Research & Training, Inc (cccrt.org)

SWIM Training
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How do we use all these model Support a range of Social Play
. R.eallize. that tltes? odel.s of psychost?/cial d_ev.elopment, « Provide play opportunities for yputh, teen, and
discipline, social interaction, community building and adults that permit movement between types of

proaches to supporting
life-long learning and the process of becoming a healthy,
mature, and socially responsibleindi « Social Interaction Durin

+ Onlooker Behavior
e they are, not # Solitary Social

social interaction

s
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c
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s
3
=,
a2
5
R
w
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=
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-
=
®
2
o
s
3
a
e
“w

Help individuals with challenges from wi
where you wish they were

« Parallel Social
+ Allow backsliding in product so the |+ocess\<<n improve « Associative Social

+ Cooperative Social

Pepi Acebo 121 Pepi Acebo 122

Mistakes Happen:
Support a range of Choices Support Learning & Growth

+ Provide positive-learning opporfunities
+ Provide positive choices to get needs met
+ Look for unmet needs-i

¢ Provide clear, consistent expectations

es
each of these models

« Don’t set up lose-lose situations parts

« Provide multiple positive choic raise)

+ Be honest, sincere, complet% (dont Ifedge)

Pepi Acebo 123 Pepi Acebo 124

Success Happens:
Play works on the process

Allow everyone tobe successful
Expect different approaches, ideas
Beware your own unspokeh.agenda

Be aware of power and language_in your approach to

structure, discipline, or conflict

+ Be aware of power in the choices you &

+ Be intentional and playful (yes, at the same*time)

+ If you find yourself caring too much a‘bout E\!ﬁ\lé}llll, then it's ‘
not play anymore - “it's getting to be|more like work®._

« “All work and no play makes Jack a dull boy.” ”

* & o o

Pepi Acebo 125
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